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S Readiness..
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eady for school when, for a
ral years, they have been

sistent and stable adults who
ly Invested in them, a physical
hat Is safe and predictable,

es and rhythms of activity,

ers and materials that stimulate
d enjoyment of the object
)m Which they derive a sense of



\Without support, children from very low
resource families (measured by parents’
education and intelligence, parenting
SKills, Income, etc.) show increasing
deficits or delays in their development
over the first three years of life.

By three years of age these children
typically perform below the 15t
percentile on tests of general competence,
Intelligence and language

development. Ramey, 1998




Children from very low resource families show
substantially better progress when they receive:

v-good health care during the first
three years of life

v responsive parenting

v-high quality early education

Early supports help to reduce the rates of
retention and retardation by more than
50% and raise children’s reading and
math scores sIgNIfIcantly.” e, cumeos o saney s

1998)

6
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Gozal One:
To SUpport gmr Seach Parents
as Flrst ancd Foragleks
[zacriers of m“ Children




“A Worlk In) Pree)feisiss

PACT: A Universal Access

lon program (home visits,

Ing and referrals) beginning in
eriod and continuing until child
Based on Parents As Teachers

Even Start: Center-based Adult
cation attached to PACT.

Parent educator assigned to



Single Moms: 45%
Teen Moms: 249
Uneducated: 45%0

Living at/below
poverty: 63.9%

Child w/disability: 2%

Adult w/disability:
18%




=ver Start 2002-20)0)€

r-based/ primarily teen
int and Toddler Child Care

time Soclal Worker, half-time

Iting on weekly/bi-weekly
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a NY State-validated education
. Four Studies done in 1992-97
en, PhD.

1 significantly better than

reas of development.

y at end of third grade (1996) -
ined. Children scored 1/2

lon above general population
ess often placed in special
emedial services.




Wideissewvene [Learned or
Trirk Wa rlavya Eezifalele i

on, as a stand alone, seems
Ildren’s educational

prehensive and intense the
he greater the gain for low
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h more to do!
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Infants, Tocdcdl2&Rkgle
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childcare matters in terms
eryday experiences, their

Inguistic competencies,
adiness and their later
ent and social
heir brain development




he Abecedarian

Looing At
Projeci/Hasezres

Quiality child care programs shared th

Were multi-disciplinary, inte
Utilized developmental progre
service delivery system
Integrated a matrix of family
Provided year-round, 5 day/w
at least 12 hours per day
Provided transportation
Incorporated developmentall
each child’s daily experience
Began in early infancy (often ¢
Extended for several years (R
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=iaeieeEn Birth To Three:

0,

tes have committed to using
activities and assessments In
arning, the Abecedarian

unity College has opened The

Nt/ Toddler Professional
entors from BCC work In
aching staff and modeling



v Over 150 staff are participating in self-study
modules; many for college credit. We are raising
the level of care In the centers. For Binghamton,
the majority of those centers also provide UPK.

v Parent educators have been assigned to centers to
Serve as liaisons, to provide group and individual
parent education and staff support.

v There IS an intentional focus on language and
literacy in both home and center with traveling
libraries and participation in a Reading
Challenge.
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curriculum with research-
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darian Project?

est align with the NY Pre-K
grams?
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Creating LI
Enviror

Even Start
& Child Care
Centers
Birth to Three

Literacy Rich
Environment

Read a variety of
books frequently
and consistently
in the Centers and
in homes

Strategy Early Learning
Challenge
Evidence- In Centers, Center:
based Parents select Books
Instructional from traveling nightl
Practice library. In homes, record

choose own.
Record
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les and pattern books

rature

e books
” - 100 Book Challenge
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Ilding Language for Literacy
’s Growing with Mathematics




Literaicy Vizigs

W, ocsclgw. stier.org (goto efrietilting tleigs)

YS Early Literacy
2-K through Grade 3

essential components of
ction

Jence-based Instructional

uctional resources to
g objectives




Sample - Literac

...supporting the continuum..

Even Start Pre-
Birth to Three Th
Phonological | e Identify and Identi
Awareness produce spoken spoke
words (e.g.,r
songs
includi
(e.g., C
Strategy Text-based Language Text-
Evidence- |e Focus attention on Focus
based identifying rhymi
Instructional objects and rhyme
Practice relationships with p

using rhyme
during shared
book reading




WstidicieRal Materials

)re their environment and build
S for learning to read, write,
K, the teacher:

S with children, including Big
odels reading behaviors

letters by name and sounds

Orite stories

dren In language games
eracy-related play activities
children to experiment with
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g Crilldrer)'s Projejfess
directly observe?
easure?
easure It?

Daitel Collaciian
Tools:
® Pre-K Assessment
e K-2 Seamless

Assessment



Pre-Kindergart

Created using research on literacy devel

Sample assessment from the Handbook:

Dist

Children demonstrate a growing understanding of prin

Dichtelmiller, M. L., Jablon, J. R., Marsde
Preschool — 4 developmental guidel

New York State Education Department. (
Albany, New York: The University of the

inguishes between print and pictures

protesting when a different version of a familia
know that the words in a storybook do not cha
pointing to words using a left to right progressic
books;
checking the classroom job chart to find out w
gerbil;
labeling signs in their environment such as the
pointing to letters in a book that also appear in

Key:
1 2
Not Yet Emerging
Skill is not being Skill is inconsistently Skill is ¢
demonstrated at this demonstrated. demons
time. support




Pre-Kindergarten Assess

Reading

Pre-Kindergarten Expectatio

- 0

o 9

BE Begins to develop knowledge about letters

—12Z
p Holds book appropriately

£

T § Distinguishes between print and pictures
z

Identifies letter sounds

States rhyming words

Phonological
Awareness

Looks at pictures to tell a story

Answers simple questions regarding story

Compre-
hension

? Recognizes own name and those of classmates
(]

2

s Recognizes environmental print throughout the
C - - .

23 Shows appreciation for books and reading

e

88

b= Receives additional support in this area (v if ap

Comments




Kindergarten Assessment

Reading
Kindergarten Expectations

Identifies and names upper case letters

ol
£E
3 Identifies and names lower case letters
2 Can identify title
w % Knows reading goes from left to right
& § Understands the concept of a word
<

Follows line of print by pointing to each wo

Can associate sounds with letters (Speaking
Can discriminate beginning consonant sou

Phonologic
al
Awareness

Is able to rhyme words

s Looks at pictures and tells a story
D
=
% Retells a story told by someone else (beg,
g Understands the concept of beginning, mid
© story

Reads high frequency words
> Attempts to match memory of the text wit
5 on the page
T Reads back short experience stories writte

Chooses to look at books

Independent Reading Level — 100 Book Chg
(Target for Kindergarten is G.)

Motivation
to Read
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Education Teacher who will share time
and Pre-Kindergarten

Instruction
rences

Iculate and Monitor
hildren

are “How we know what we
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